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My extensive experience teaching in both traditional and online classes has distilled my

teaching philosophy into three actions: engage, challenge, and support. That is, to draw all students

into the course, no matter their background or ability, and to exhort them to do the best work they

can, while providing concrete assistance and guidance both during and after the course.

This philosophy has emerged from my graduate training, as I taught eighteen sections of

four different classes, earning the Economics Department Sidney I. Simon Outstanding Graduate

Student Teacher Award. In Intermediate Microeconomic Analysis, I learned that low-stakes

questions help with engagement, while two-stage quizzes challenge each student with two chances

to understand key concepts: first individually, then as part of a group. In American Economic

History, I learned to support students as they write research proposals. In Personal Finance and

Financial Decision-Making, I learned how to create an engaging experience in an online class.

In Econometrics, I learned that providing real-world data can engage students in both policy

and data questions. Thus, the classroom experience I have gained at Rutgers, New Brunswick and

at Hunter College, City University of New York has shown me some of the methods that work to

engage students with my classroom style.

My classes engage students in two ways. First, I direct students to engage with their peers.

Students learn more and interact more with their classmates adding to an instructor’s material.

Students have different levels of comfort both asking and answering questions in large classes, and

this may be especially true of underrepresented groups in the economics field. By creating two-

stage quizzes in Intermediate Microeconomic Analysis (quizzes that students do first individually

and then in groups), or facilitating, instead of leading, discussion in American Economic History, I

create a space where students can learn from their peers as well as from my lectures.

Second, I endeavor to make the times when I lead class interesting, by getting students to

invest in the outcome of classroom discussions through low-stakes questions that are impossible

to answer incorrectly. When students create a list of their favorite fruits, put those lists on the

board, and rank the lists of others, this is a low risk opportunity to make preference relations

more concrete. These activities make students more comfortable and engaged. I have enhanced

this engagement through techniques I have learned through my participation in the Rutgers active

learning community, such as providing students an opportunity to move around during the class

period and assigning permanent study groups.

Engagement is even more important when delivering an online course. In my online Personal

Finance and Decision-Making class, our extra-credit book club connects students to each other. In
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the book club, students read a popular book of financial advice and share their financial stories and

frustrations in the class online forum. This allows students to support each other while tackling

the questions raised by the book. The book challenges students to turn the lessons learned in the

class into concrete actions.

Once students are engaged, I challenge them by insisting that students produce their best

work. While these challenges necessarily differ for each student, requiring written work for in-person

classes ensures that I can observe the thought process of students as they begin to understand the

class material. Connected questions in problem sets, that are completed by the students by hand,

requires students to make an effort in creating their own work and putting it in the wider class

context. Blue-book tests for in-person classes allow students to engage with problems over several

stages, and to award partial credit for students. Submitting a topic and rough draft for a paper

asks students to think about the necessary steps for a successful research proposal far ahead of

time. Challenge is strongly related to engagement: students who are not challenged in a class will

never be engaged.

The effects from challenging students are long-lasting. This email, received fifteen months

after a class finished, illustrates this long-term impact: “I took your [econometrics] class two sum-

mers ago. I got a C for the course and I tried but was unsuccessful in trying to get you to raise my

final grade. I wanted to thank you for sticking to your guns. I was unprepared heading into your

class and at the time did not have instilled in me the study habits to do well.... I would’ve been

much worse off attempting to take graduate school courses unprepared.”

However, challenging students would be unproductive without support. Support includes

many roles. During the class, the role is providing constructive feedback on coursework, extending

office hours, holding review sessions, and meeting with underachieving students. After the class

term, the role is recognizing high-performing students and providing long-term mentoring, duties

that are just as important as in-class support.

Post-class mentoring is an important part of my support. Telling students that they have

excelled apart from the grade they earned often makes a difference in their lives, especially at a

large state university, where their interactions with instructors may be limited. In many cases this

leads to discussions about their future plans and opportunities for mentorship. One student whom

I mentored earned a fellowship at the Peter Peterson Foundation in the summer of 2018, and is

now a senior interested in public policy and completing her honors thesis based on the research

proposal developed in our American Economic History class.

Thus, my teaching career to date has embodied the philosophy where I engage, challenge,

and support students. These three words reflect how I have delivered, and will continue to deliver,

the outstanding classroom experience that convinced the economics department to award me the

Sidney I. Simon Outstanding Graduate Student Teacher Award.

2


